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(1) Every child has the right to education. This right is cited in the Article 28 and 29 of United Nations Convention on the Rights of the Child (UNCRC) as the basic foundation of child rights. Based on the UNCRC, UN Child Rights Committee stated that the general principles of child rights are Non Discrimination, Best Interest of the Child, The Right to Survival and Development and The Views of the Child.  
Child participation in educational settings includes children’s being able to express theirselves freely about all issues related with them such as planning educational processes as a policy; regulations in the social and physical aspects of school settings; making rules and ways of ruling and their perspectives’ being considered  and all these should be monitored and evaluated.  

(2) The aims of the monitoring work are to compare distance and face-to-face education considering the criteria of an ethical and effective child participation in distance education programs due to pandemic lockdown and to provide suggestions about putting the participation right into practice. The data was collected from a sample of teachers working in public or private schools throughout Turkey and being volunteer to take place in the research (N=103).  A questionnaire was used as the data collection instrument including demographic items, open-ended and Likert-type questions. An online version of the questionnaire was distributed to the participants due to Covid-19 pandemic. Additionally, the experiences and observations of teachers working for BBOM schools about child participation in distance education were taken into account. The findings of this study were presented below.   
 (3) Is there any difference between face-to-face and distance education on behalf of child participation?
A significant difference was observed between face-to-face and distance education on behalf of child participation. The implementations contributing to child participation could not be used commonly even in face-to-face education and distance education made the situations be worse, unfortunately.   
 (4) In case of any difference, what would be the predictors of it?
It was founded that teachers’ attending in-service trainings about child participation was a significant predictors. However even teachers who have awareness about child rights and proceed some works toward it felt themselves as not being effective in distance education relatively and pointed out that they needed trainings and guidance including child rights in distance education. 
· Which areas did teachers suppose that they faced difficulties?
First reason for teachers’ feeling ineffective in making the child participation be real was children’s facing physical and technical disadvantegous during distance education. The other reason was psychosocial difficulties appearing in childrens’ lives. 
· Which strengths did teachers suppose that they had?
During the distance education teachers supposed that the strengths they had were their being familiar with digital tools and their usage and being knowledgeable about child participation. 
The main findings derived from monitoring were presented based on CRC clusters as:
General Principles
Respect for Children’s Views (Art. 12)
(5) First of all, whether the teachers’ participating any training about “child participation” or not was examined as the core issue of this research. The findings revealed that 66 % of the teachers responded as “not participating any training”; 26.2 %  as “participated trainings” and 7.8 % did not respond the question. Although a small part of the teachers attended to trainings about child participation, in order to evaluate the effects of this trainings on their works crosstab analysis were conducted. It is proved that during face-to-face education before pandemic 25 of the 27 teachers who were educated about child participation responded to the item of “ I considered the opinion and suggestions of students when planning educational activities” as “everytime  and often” , remains (N=2) responded this item as “sometime”. One of the main barrier in front of the child participation stems from adults’ perception toward the issue and social norms. Namely, child participation could not take place automatically or naturally and thereby for making child participation be real, special tarinings are needed on behalf of teachers. Similarly, the findings of this research supported that the trainings accelerated the child participation. Since, considering the opinions of students and their suggestions when planning educational activities is directly related to Article 12 of UNCRC,  violating this may be evaluated as violation of child participation right too. 
(6) Findings about the responses of teachers to the other items about child participation (contrat with classroom, co-deciding the duration of breaks, making decision together, taking children’s perspective into account when planning the homeworks etc) were also similar to the findings presented above. 
(7) Data about the responses of teachers to the same items in different times namely during face-to-face education and distance education were also analyzed. The items yielded statistically significant differences are listed as: 
I1: Considering children’s opinion and suggestions when planning educational activities
I2: Applying children’s opinion and suggestions when preapring the educational content
I3: Making classroom contrats with children
I5: Making share using circles
I6: Doing applications in order to making decisions together about the issues regarding children
I7: Providing guidance in order to help them generate solutions by their own for their conflicts 
I9: Planning a learning process to include children with special need
In order to observe the changes in responses to these items, they investigated comparingly. Based on comparings:  
(8) While the rate of teachers who responded to the item of “I was considering the children’s opinion and suggestions when preparing educational activities” as “every time  and often” was calculated as 57.3% during face-to-face education, this rate decreased to 32% in distance education. A considerable decrease was observed especially in “often” responses. 
(9) While the rate of teachers who responded to the item of “Applying children’s opinion and suggestions when preapring the educational content” as “every time and often” was calculated as 61.2% during face-to-face education, this rate decreased to 48.5% in distance education. 
(10) Based on the responses to “classroom contracts”, while 83.5% of teachers stated that they made classroom contracts with students “everytime and often” during face-to-face education, this rate decreased to 61.2% in distance education. This decline means a violation of child participation right during distance education.   
Recommendation;

(11) This work also supported the importance of training about child participation. Significant differences were detected between practices and experiences of teachers who were trained about child participation and who did not. Therefore, the priority should be given to educating teachers about child participation. The Ministry of Education may prioritize in-service trainings about child participation and may employ some regulations to promote the distributing good practices. In order to fill this gap the Ministry of Education may cooperate and collaborate with NGOs working in this field, the trainings should be disseminated and model for implementations should be developed.
Education, leisure and cultural activities
· The right to education including vocational training and guidance (Art. 28)
· Educational objectives considering the quality of education (Art. 29)
(12) While the rate of teachers who responded to the item of “Doing applications in classrooms or schools in order to making decisions together about the issues regarding children” as“every time and often” was calculated as 72.8% in face-to-face education, with a decline the rate vas calculated as 45.6% in distance education. The rate of those who responded as “everytime” in face-to-face education was 32% and 19.4% in distance education, a significant decrease. This finding may be a sign of that both children and teachers had difficulties in making decisions together in distance education. These results may be assessed as violation of Article 28 and 29 of UNCRC, “States Parties shall take all appropriate measures to ensure that school discipline is administered in a manner consistent with the child's human dignity and in conformity with the present Convention”. Another violation of the right may be faced in children’s expressing theirselves about issues concerning them and their perspectives’ being taken into action.
(13) While the rate of teachers who responded to the item of “I tried to provide guidance to children to help them generate solutions by their own to their conflict” as “every time and often” was calculated as 91.2% during face-to-face education, this rate decreased to %75.7 in distance education.
(14) While the rate of teachers who responded to the item of “I was planning a learning process in my classroom in order to be able to include students with special needs too” as “every time and often” was calculated as 76.2% during face-to-face education, this rate decreased to %51 in distance education. It can be concluded that such a decline in rate of teachers making special arrangements for students with special needs may make these students experience more difficulties in distance education comparing typical students. This situation was assessed as the violation of Article 28 of UNCRC, “States Parties recognize the right of the child to education, and with a view to achieving this right progressively and on the basis of equal opportunity
(15) When investigating the current situation in face-to-face education, the rates of teachers who responded to the item of “co-deciding the duration of breaks” as “never and sometime” was calculated as 76 %. This finding may be interpreted as a violation of participation right to express their opinions about breaks which may contribute to an active participation. 
(16) The rate of teachers who responded to the item of “In institution where I am working, the opinions of children were taken into account when planning distance education process” as “every time and often” was calculated as 8.6%, while 91.2% responded to this item as “never and sometime”, unfortunately. A sufficient participation of children in education means that children should be able to express their opinions and thoughts about educational and learning processes, about regulating the physical and social settings which they were educated in, about making rules and about all other issues concerning them; and their opinions should be taken into account seriously.  Therefore this finding may be interpreted as a violation of participation right of children to decision making processes about the issues concerning them.   
(17) Investigating the factors effecting child participation, “classroom size” and “teachers’ being trained on this issue” seem to be the source of any difference. Teachers released those responses most frequently to the item of “When try to ensure child participation during distance education, assess the challenges you faced”: “the phsyical and technical resources of children”, and “psychosocial characteristics of children”.  Following is “parental interference when children participating distance education”. It is obvious that children’s insufficient technical and psysical resources and adverse psycho-social effects of COVID-19 pandemic on them are the main challenges teachers have difficulties to cope with.
(18) Teachers released those responses most frequently to the item of ““When try to ensure child participation during distance education, assess the topics support and facilitate you?”:  “Being familiar to digital tools and their usage”, “being knowledgeable about child participation” and “parents’ supporting their children to participate in distance education”.
Recommendation;

(19) The findings of this research proved the importance of technical skills and knowledge of teachers and the content of the educational material in order to be able to do this. It is vital to raise the awareness level of teachers about Child Participation in an educational system designed as to be teacher-centered model. As teacher network which will be democratic, participatory and valuing the high interests of child, may constitute a functional model to be effective. We believe that distributing the documents promoting the teachers’ interest and knowledge; using open access resources, sharing the literature and the good practices may inspire the teachers.
(20) In addition, derived from questionnaires and interviews with teachers, the class size was determined as one of the significant predictors of co-deciding with children both in face-to-face and distance education. For children’s being able to express themselves easily and teachers’ listening to them and deciding mutually, an ideal size of the classroom should be saved and the circumstances of teachers should be improved.
CONCLUSION;
(21) It is known that when the requirements for child participation are met in distance education, learning settings may turn into a participatory model. To do this, the teachers should be empovered and the education process should be assessed from “child participation right” perspective. We believe that it is vital to promote child participation in distance education and in the same settings that challenge all stakeholders of education as it was in face-to-face education; to be aware about the needs, and to create methods and policies facilitating children to express theirselves in order to ensure child rights.
(22) As BBOM İzmir School we convinced that it is possible to build sustainable, not rule-based but consensual participatory learning settings even in distance education by providing opportunities for child participation via our experiences and the contents that we developed. We observed the benefits of listening and paying attention to children during pandemic lackdown too. We believed that we successed to protect the participatory learning setting inherited in our school during these times and we believe that the same is possible for another school and another learning settings.
(23) Based on the findings it can be concluded that the teachers’ attitudes during face-to-face education is a significant predictors of promoting child participation in distance education. Those who had experience and knowledge about child participation endeavored to be child participation-centered in distance education too. Despite the limitations, these teachers either adapted their tools to digital platforms or created opportunities developing and implementing new applications to promote children’s expressing their opinions. On the other hand the attitudes or practices of those who did not interest in child participation in face-to-face education caused violative practises in distance education. The most observable obstacles in front of child participatin right could be not being able to express themselves, not being listened to and not being considered when deciding the educational schedules. Following were big classroom size (high student population), deciding the duration of lessons without considering the children’s needs and not having sufficient technical resources.
(24) In conclusion, As Başka Bir Okul Mümkün Eğitim Kooperatifi, we know that the child participation is possible both in distance and face-to-face education. In order to make it possible in another learning setting teachers should be supported, changes or arrangements improving and facilitating the child participation should be employed, a colloboration with NGOs should be considered and child right-child participation actions should be disseminated. All of these should be supported and implemented as public policies. This study provide proofs for these suggestions and we hope it to contribute to the field of child rights.
Another school, another classroom is possible..
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