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Information about organizations:

1. The Public Foundation "Ashyq Alem" was established in 2010 by parents of children with autism in the city of Almaty. The organization is the author of the first model in the Republic for the inclusion of children with autism in mainstream education, the initiator of amendments to the legislation of the Republic of Kazakhstan in the field of inclusive education for children with special educational needs (SEN) within International Legislation. The "Ashyq Alem" PF is a developer of training courses and methodological recommendations for supporting children with SEN, an Online School for parents raising children with special needs, and the concept of a Day Stay Center for children with autism and other mental disorders. The organization's experts participated in the research of the International organization Human Rights Watch "On the Margins’: Education for Children with Disabilities in Kazakhstan” (2019).

Aliya Arkharova PF "Ashyq Alem" 
Kazakhstan, Almaty, Nazarbayev Ave. 175, office 300
Phone: +7 776 911 9161
Mobile: +7 775 864 8177
https://www.instagram.com/asarkharova
e-mail : asarkharova@gmail.com

2. The private charitable foundation "Azamat Aleuetі" was established in 2015 by members of one family: Tazhimurat Azamat, a person with disabilities since childhood, and his parents Almagul Seisenova and Baktybay Tazhmuratov. The foundation implements projects that contribute to the creation of a favorable legal, social, and informational environment for families with children of early, preschool, and school age, teenagers, and young people with multiple disabilities and impairments. It promotes the integration of individuals with mental disorders into Kazakhstani society, influences the development of alternative forms of assistance and social services, Day Care Centers, and Supported Living Homes for individuals with various types of disorders and disabilities. At this stage, the Private Charitable Foundation "Azamat әleuetі" is engaged in the construction of a Supported Living Home and Day Care Center for individuals with multiple disabilities over the age of 18..

Almagul Seisenova
Private Charitable Foundation "Azamat әleuetі"
050006/A30G0K1, Kazakhstan, Almaty, Kalkaman-2, Karakulova Street, house 8.
mob.tel: 8 707 907 71 02
e-mail: seisenova@mail.ru
 




LIST OF ABBREVIATIONS

RK - Republic of Kazakhstan
MOE RK - Ministry of Education and Science of the Republic of Kazakhstan
ME RK - Ministry of Enlightenment of the Republic of Kazakhstan
GESO - State Educational Standard
OOP - Special Educational Needs
PMPC - Psychologo-Medical-Pedagogical Consultation. A special education organization that implements programs for psychologo-medical-pedagogical examination and counseling.
CPPC - Cabinet of Psychologo-Pedagogical Correction. A special education organization that implements special correctional group, subgroup, and individual developmental programs, created to provide comprehensive psychologo-pedagogical assistance to children with special educational needs.
PPS - Psychologo-Pedagogical Support - systematically organized activity implemented in educational organizations, during which socio-psychological and pedagogical conditions are created for the successful education and development of individuals (children) with special educational needs based on the assessment of special educational needs.
PMSP - Primary Medical and Sanitary Assistance
RC - Rehabilitation Center
ENT - Unified National Test - one of the forms of entrance exams for admission to higher and (or) postgraduate education organizations.

INTRODUCTION

The Republic of Kazakhstan signed the UN Convention on the Rights of Persons with Disabilities (hereinafter referred to as the Convention) in 2008 and ratified it by Law No. 288-V of February 20, 2015, titled "On the Ratification of the Convention on the Rights of Persons with Disabilities." This convention came into force on May 21, 2015. On June 7, 2023, by Law No. 8-VIII ZRK, the Republic of Kazakhstan ratified the Optional Protocol to the Convention on the Rights of Persons with Disabilities. The Initial Report on the measures taken by the Republic of Kazakhstan to implement the Convention on the Rights of Persons with Disabilities was approved on June 1, 2017. The State Report was submitted to the UN Committee on the Rights of Persons with Disabilities (CRPD) for consideration in June 2017. In October 2021, Kazakhstan provided responses to the list of questions related to the initial report to the CRPD.

In accordance with the common global practice of UN treaty bodies and with the aim of a more comprehensive analysis and evaluation of the state's compliance with the norms of the convention, we, as a non-governmental organizations representing the interests of people with disabilities, initiated the preparation of this thematic report.

Context

At the legislative level, general guarantees of the right to education for children of all categories, including those with special educational needs, are enshrined in the laws "On the Rights of the Child," "On Education," "On Social and Medical-Pedagogical Correctional Support for Children with Limited Abilities," and the "Social Code of the Republic of Kazakhstan," as well as other legislative acts. It is legislatively established that a "child with disabilities has the right to receive education corresponding to their physical and mental abilities and desires, to choose a field of activity and profession, and to participate in creative and social activities."[footnoteRef:1] [1:  The Law of the Republic of Kazakhstan dated August 8, 2002, No. 345-2, "On the Rights of the Child in the Republic of Kazakhstan," Article 31, "Rights of a Child with Disabilities to a Full Life."
] 


The Development Concept of Preschool, Secondary, Technical, and Vocational Education of the Republic of Kazakhstan for the years 2023-2029 includes a set of measures for the implementation of inclusive education. One of the key principles of state education policy is to ensure the continuity of the education process, providing continuity across its levels. To adhere to this principle, a model of a continuous system of inclusive education (kindergarten, school, college, university), programs for early career guidance, pre-professional, and professional training for students with special educational needs will be developed[footnoteRef:2]. [2:  The Development Concept for Preschool, Secondary, Technical, and Vocational Education of the Republic of Kazakhstan for the years 2023-2029 was approved by the Government Resolution of the Republic of Kazakhstan on March 28, 2023, No. 249.
] 


At the level of state policy, significant efforts are being made to amend the legislative acts of the Republic of Kazakhstan. However, it is necessary to note that, it is worth noting that the practical implementation of inclusive education significantly lags behind the declared strategic goals. In some cases, inclusion is replaced by the concept of integration. For example, the Initial State Report provides data on the number of children with special educational needs included in the system of inclusive education, indicating both children in regular (mixed) classes and children in special classes created (integrated) in general and special educational institutions, which does not constitute full inclusion in the true sense of the word.

ARTICLE 24 - EDUCATION

1. In the Republic of Kazakhstan, there is no unified continuous support and guidance model for children with special educational needs (early intervention, preschool and school education, college, higher education) taking into account the principle of continuity in education.

2. Regularly, at the state level, Roadmaps, National Plans, and Concepts for the development of education are approved. These documents, if not implemented in time, lose their force, and monitoring and reporting on implementation are not provided.

3. The Center for Continuous Inclusive Education is established based on the National Scientific and Practical, Educational, and Health Center "Bobek," which has no experience in including children with special educational needs in the educational process. Previously, this function was assigned to the National Scientific and Practical Center for the Development of Special and Inclusive Education, which has over 30 years of experience in methodological, legal, and informational support for special education.

4. In accordance with Article 31 of the CRPD, member states must collect appropriate disaggregated data to develop strategies, plans, and programs to fulfill their obligations under Article 24.


	No.
	Education of Children with Disabilities
	Percentage of Children with SEN, %
	Number of Children with SEN According to PMPC (Total 161.8 thousand)
	Percentage of Children with Disabilities, %
	Number of Children with Disabilities (Total 94.66 thousand)

	1
	Special Education Organizations
	13.30
	21.52
	44.37
	42.00

	2
	Special Groups/Classes
	11.50
	18.61
	
	

	3
	Home Education
	8.60
	13.91
	
	

	4
	Inclusive Groups/Classes
	43.20
	69.90
	
	

	5
	Vocational Schools/Colleges
	2.70
	4.37
	
	

	6
	Private, Public Education Organizations
	13.00
	21.03
	
	

	7
	Higher Education Institutions (HEIs)
	0.70
	1.13
	
	

	8
	Specialized Educational Institutions
	
	
	21.13
	20.00

	9
	Not Enrolled/Not Accounted For
	7.00
	11.33
	34.50
	32.66

	
	TOTAL:
	100.00
	161.80
	100.00
	94.66



As we can see from the table (data taken from the Responses to the List of Issues in connection with the consideration by the Committee on the Rights of Persons with Disabilities of the initial report of the Republic of Kazakhstan on the implementation of the provisions of the Convention on the Rights of Persons with Disabilities, data as of the end of 2021), there is insufficient statistical data for a deep analysis regarding access to the education system, retention in it, and also in terms of disability groups. Appeals from parents show that a child who did not stay in the general education system (often with behavioral problems), once in the special education system, gradually moves to home education due to the lack of individual support. We currently only see aggregate indicators, such as the percentage of students with disabilities in the educational environment. This also applies to higher education.

5. It is also necessary to collect disaggregated data and evidence regarding barriers that prevent children/persons with disabilities and special educational needs from having access to quality inclusive education and support services, remaining in the system, and succeeding in it, in order to take effective measures to eliminate such barriers. Strategies aimed at overcoming the problem of underrepresentation by standard data collection mechanisms should be approved, including in cases where this is explained by the unwillingness of parents to acknowledge the existence of a disabled child/child with special needs, as well as the invisibility of such individuals in institutionalized conditions.


Common Issues in Early Childhood and Secondary Education

6. According to the law, taking into account the interests of parents (legal representatives), in educational institutions, children with special needs can be educated in a general class, not exceeding three children with special educational needs, or in special classes based on the types of impairments. Children with special educational needs included in the general class must be taught according to a standard curriculum, including a shortened or individualized curriculum[footnoteRef:3]. [3:  Standard Rules of Activity for Preschool, Secondary, Technical and Vocational, Post-Secondary Education Organizations, and Additional Education of Respective Types and Kinds, Order of the Minister of Education of the Republic of Kazakhstan dated August 31, 2022, No. 385. 
] 


7. Despite the growing trend towards inclusive education, many children with special educational needs, considering the increase in their number (as of the end of 2023, 203.7 thousand children with health impairments aged 0-18)[footnoteRef:4], still receive insufficient support in the mainstream education system according to the concept of inclusive education. They continue to attend educational institutions and lack the necessary support for accessing inclusive education (accessibility and reasonable accommodations, support, and training for administrative staff and faculty). Additionally, there is no comprehensive strategy to encourage and support inclusive education in urban and rural areas. [4:  Zoom Conference with the Ministry of Education of the Republic of Kazakhstan. Topic: Current Issues in Special and Inclusive Education. Jan 11, 2024, 3:00 PM


] 


8. The practice of segregated education persists in various regions of our country. A certain percentage of children with special needs are deprived of the opportunity to study in mainstream educational institutions due to unjustified refusals by the leaders of these institutions, architectural and transportation barriers, lack of specialists, teaching materials, textbooks, etc.

9. The efficiency of allocated financial resources and the absence of necessary mechanisms to ensure equal conditions and support guaranteed by legislation for all persons with special needs raise concerns. Attention should be paid to regional variations, influenced by different conditions and the volume of available financial resources in various regions.



10. In the field of education, a segregational approach predominates towards children with disabilities. Children are not educated in their place of residence but are placed in specialized schools. In Kazakhstan, there is a network of special education organizations, including special preschool institutions, special schools, PMPK (Psychological and Medical Pedagogical Commission), KPPK (Correction and Pedagogical Psychological Commission), RC (Resource Centers), and autism centers. According to the National Scientific and Practical Center for the Development of Special and Inclusive Education, as of 2023, there are a total of 99 special schools in the country catering to various developmental disorders in children (hearing, vision, speech, intellect, musculoskeletal system), with over 16,318 students enrolled. Additionally, there are 44 special kindergartens accommodating more than 4,532 children. While it may not be possible to completely eliminate such organizations, the quality of services provided by these institutions should be maximized, considering modern methods of operation. The goal should be to integrate children with special educational needs into inclusive education to the maximum extent possible, with a focus on educating children who are home-schooled[footnoteRef:5]. [5:  National Scientific and Practical Center for the Development of Special and Inclusive Education https://special-edu.kz/
] 


11. Cases of harassment by caregivers and teachers in such semi-closed schools are reported[footnoteRef:6]. [6:  Example, see the link https://www.zakon.kz/4906264-uchitelnitsu-internata-v-kaskelene.html.

] 


12. Graduates of special schools, studying under support programs, often receive a certificate of incomplete secondary education. This certificate does not grant them the opportunity for further education, neither at the level of technical and vocational education nor at the higher education level.

13. Home schooling does not ensure the full right to education according to the UN Convention on the Rights of the Child. The application of this form is possible only in rare cases because, on the one hand, it protects the child during periods of illness and allows them to receive education at home, but on the other hand, it restricts other rights such as participation, interaction with peers, and socialization. There are risks of solitary confinement at home. Typically, home schooling does not allow students to study in groups, reduces motivation, and lowers the quality of preparation. Home schooling should be provided to children who genuinely, due to their health, require it, rather than due to a lack of conditions for receiving education.

14. Despite the revision and reduction of the list of illnesses for which home education is recommended, the practice of withdrawing children for homeschooling continues[footnoteRef:7]. This is often justified by the lack of conditions for educating children in educational institutions, such as the absence of prepared specialists (teachers, educators, PPS service specialists, administrative staff) and the lack of a universal environment (physical access, equipment, special tools, books, etc.). [7:  About the Approval of the Regulation on the Activities of the Medical Advisory Commission, Order of the Minister of Healthcare and Social Development of the Republic of Kazakhstan dated April 7, No. KZ DSM – 34
] 


15. There is a trend of withdrawing children for homeschooling due to a diagnosed condition, lack of special conditions in schools (ramps, lifts, trained teachers and specialists, psychological and pedagogical support services) through pressure on parents.

16. Further efforts are needed to promote inclusive education at the level of local executive authorities, as the terminology used, mechanisms for achieving inclusive education indicators, educational and methodological support, material-technical and personnel provision, and informational-educational work do not align with the principles of state policy.

17. The placement of children with special educational needs in special educational organizations is carried out only with the consent of parents (legal representatives) and based on the conclusion of the PMPK. Despite the PMPK's transition from a medical to a social model, there are still cases of the predominance of a medical approach, casting doubt on the goal of the assessment process - inclusion and socialization. Additionally, parent groups note that during PMPK assessments, they face psychological pressure to direct their child to a special institution or home education rather than mainstream education.

18. One of the obstacles to the implementation of inclusion in education is the presence of a weak and ineffective early intervention system in Kazakhstan (see more in the section on children with disabilities).

19. Legislatively, as of today, the term "uneducable" is not applied to children with severe intellectual disorders and complex impairments. However, individual cases of assigning the status of "uneducable" are recorded by organizations of people with disabilities and parent groups.

CASE:

 In June 2017, in the city of Almaty, a psychiatrist from the Child Psychiatric Services Center issued a certificate stating "uneducable" for a child diagnosed with Down syndrome, thereby depriving him of the opportunity for education, even in a special educational institution, including home schooling. This limited his right to attend a correctional classroom twice a week for 45 minutes per session. (According to information from A. Shakibaeva, the head of the project "Protection of the Rights of Children with Disabilities"). Similar cases are still present. Two cases were reviewed in 2023 in the Karaganda and Almaty regions.




20. Although the State Report on the measures taken by the Republic of Kazakhstan to implement the Convention states: "As part of the implementation of inclusive education, the position of a teacher's assistant[footnoteRef:8] is included in the standard staffing of employees of state educational organizations," there are no positions for a teacher's assistant for individual support in the staffing schedules of preschools, special, and other educational institutions for inclusive education. The number of child psychiatrists, qualified pedagogical, medical, and social workers, as well as special psychologists for working with children with disabilities, is insufficient. [8:  State Report on the Measures Taken by the Republic of Kazakhstan to Implement the Convention on the Rights of Persons with Disabilities, Section 330.
] 


21. Regular difficulties arise with the payment of the teacher's assistant's wages. Normative legal acts regulating the remuneration of a teacher's assistant are not brought into compliance, leading to problems in hiring this specialist in educational organizations. Despite having the relevant higher education and assisting the student with special educational needs in mastering their general education curriculum for primary, basic, and secondary education, the teacher's assistant is not equated to a specialist implementing educational programs. This deprives them of the opportunity to obtain qualification categories, results in a 16-hour workweek, and increases the workload to 36 hours per week without additional compensation.

22. A separate double-size per capita standard has been determined for children with special educational needs in mainstream schools, mainly covering current support expenses and not leading to fundamental changes. A 40% allowance from the basic salary is provided for teachers working with children with special educational needs.

23. Efforts to clarify the essence and benefits of inclusive education in society are insufficient, leading to teachers and parents opposing the inclusion of children with special needs in mainstream education.
24. There is insufficient career guidance among the teaching staff, coupled with a lack of proper preparation in higher education institutions that train personnel for schools and kindergartens.

25. Existing incentives for educators in general education kindergartens and schools to work with children with special educational needs are not effectively implemented at the local level. Low motivation within the education system staff is a widespread issue.

26. The absence of privileges for deaf and hard of hearing individuals classified as disabled group III creates problems for their children. There are instances where a child born to two deaf parents has normal hearing. However, due to a lack of communication in the family, the child's speech development is hindered. As a result, such a child may be placed in a class for children with delay in mental development at school. To prevent such situations, it is essential to enroll the child in kindergarten from an early age. Nevertheless, with an allowance of 50,000 tenge per month, these families are not classified as low-income and are not entitled to benefits in the kindergarten, housing allowance, and child allowance. Thus, healthy children raised in a family where both parents have a third-degree hearing impairment may be deprived of the right to education and proper development and socialization.

27. There is a significant need for the training of teachers for blind, deaf, and deaf-blind children. In many regions, there is inadequate procurement and subsequent provision of educational institutions with educational materials for children with visual and intellectual impairments.

Technical and Vocational Education (TVE), Higher Education

28. Individuals with disabilities have the right to free, competitive technical and vocational, post-secondary, and higher education in state educational institutions within the framework of state educational programs.

29. In accordance with Article 29, paragraph 1 of the Law of the Republic of Kazakhstan "On Education," professional guidance implies providing information and advisory assistance to the learner in realizing their rights in the field of educational and professional opportunities, making a free and informed choice of profession and place of study based on professional interests, individual abilities, and psychophysiological characteristics.

30. Professional education is one of the essential tools for the social protection of individuals with disabilities. According to the legislation of the Republic of Kazakhstan, individuals with disabilities of I and II groups and disabled children are entitled to the following benefits when enrolling in technical and vocational, post-secondary, and higher education institutions:
- admission quota for enrollment in educational institutions.
- when participating in a competition for obtaining free state education through budgetary financing of state grants, in case of equal indicators, individuals with disabilities of I and II groups, disabled individuals since childhood, disabled children who, according to the conclusion of the Medical and Social Expertise, are not contraindicated in studying in relevant educational institutions, have preferential rights;
- benefits for stipend provision for disabled individuals studying in technical and vocational, post-secondary, and higher education institutions under the state order or grant.

When entering a higher education institution to participate in the Unified National Testing (UNT) in paper and/or electronic format, children with disabilities and individuals with visual, hearing impairments, and musculoskeletal system impairments have the right to request:
1) a separate classroom;
2) an assistant who is not a teacher of subjects being taken in the UNT for disabled children and individuals with visual impairment, musculoskeletal system impairments, and/or a specialist proficient in sign language for disabled children and individuals with hearing impairments.
3) additional time for taking the UNT[footnoteRef:9]. [9:   Approval of the Rules for Conducting the Unified National Testing and Provision of State Services 'Issuance of a Certificate for Passing the Unified National Testing,' Order of the Minister of Education and Science of the Republic of Kazakhstan dated May 2, 2017, No. 204.
] 


31. Children with special educational needs, without disability status, do not have the right to receive special conditions during entrance exams. Furthermore, the admission quota does not apply to individuals with third-degree hearing impairment. People with hearing impairments, in the vast majority of cases, have a third-degree disability. If such an applicant is not disabled from childhood, he or she will not be eligible for the admission quota. There are isolated cases where special conditions are provided during entrance exams due to parental advocacy

CASE :

In 2021, Nazarbayev University in the Astana city, for the first time in its practice, received and implemented the conclusion of the Republican PMPK (Psychological-Medical-Pedagogical Commission) and fulfilled all the recommendations outlined in it for an applicant with Asperger's syndrome (autism) without disability status: 
· Additional clarification of the conditions and progress of the exam with visual support,
· Psychological support and positive attitude before the exam,
· Extra time during the exam.




32. A certain portion of graduates from schools for children with intellectual disabilities face challenges in pursuing vocational education in the technical and vocational education (TVE) organizations in Kazakhstan due to prevailing opinions, stereotypes, stigmas, and health conditions. In cases where they attend TVE organizations, questions arise regarding their subsequent employment in fields and specialties obtained in colleges. According to the monitoring of graduates from special schools conducted annually by the National Scientific and Practical Center for Rehabilitation of Persons with Disabilities over the last 3 academic years, more than 57% of graduates with intellectual disabilities enrolled in TVE, 12% found employment, 23% remain unemployed, and 8% continue their education in the 10th grade, attend courses, or transitioned to social protection. 

33. Despite the government's arguments about providing individuals with disabilities the opportunity to enroll in Kazakhstani universities on a grant basis outside the competition for contract-based education, the situation with access to higher education remains virtually unresolved. The limited availability of university infrastructure is a significant barrier. A student with a disability will not be able to fully engage in university studies if only certain university buildings (mostly partially) are accessible to them. Old university buildings lack the technical capacity to create 100% accessible infrastructure for individuals with disabilities. Additionally, not all universities have reasonable accommodations, and there is no access to adapted educational programs and information for individuals with visual and hearing impairments in alternative formats. These barriers prevent students with disabilities from gaining full access to higher education and knowledge. It also restricts disabled students' access to university facilities, functional areas, and hinders their equal participation in extracurricular activities.

34. Not all universities have special support centers for students with various needs. As a result, students with disabilities, who have made considerable efforts to enroll in Kazakhstani universities, do not have equal opportunities to access quality higher education. Consequently, this leads to their low competitiveness in the job market.

Despite a significant variation in the absolute numbers of students with disabilities (ranging from a few individuals to several dozen) and qualitative differences between universities, the percentage of students with disabilities in the surveyed universities in the city is growing slowly and remains consistently low, constituting a negligible 0.3-1% of the total student population. Higher figures are observed in cities such as Almaty and Astana. These figures are much lower than the actual percentage of people with disabilities in the population of Almaty and the Republic of Kazakhstan as a whole, especially among the youth. Thus, the vast majority of young people with disabilities are not covered by higher education."

35. Special needs of examinees are not taken into account during the Unified National Testing (UNT) and admission to the master's program. There are no special centers in the universities themselves to support students with special needs of all categories.

37. A separate problem is the training of teachers with knowledge of sign language for teaching in universities. Such educators are rare in the higher education system in Kazakhstan. In the most popular specialties of economic and legal profiles, there are no teachers proficient in sign language at all.

38. The low internet speed in rural areas is a significant barrier to accessing online education, and frequently malfunctioning online platforms only exacerbate this issue.


RECOMMENDATIONS:

1. Develop mechanisms for providing education to citizens with disabilities, which negatively affects the development of inclusivity in education. This includes taking measures to ensure barrier-free access to educational institutions, adapting the facilities of such establishments to their needs, training administrative staff and teaching staff, and establishing psychological-pedagogical support services.

2. Continue to encourage and implement the concept of quality inclusive education in accordance with the General Order No. 4 (2016) on the right to inclusive education within the framework of the Development Concepts for Preschool, Secondary, Technical, and Vocational Education of the Republic of Kazakhstan for the years 2023-2029 are outlined in the Government Resolution of the Republic of Kazakhstan dated March 28, 2023, No. 249..

3. Analyze allocated funds across regions to ensure equal conditions and support guaranteed by legislation for children with special educational needs, with the aim of identifying barriers to access to education.

4. Intensify efforts to provide special conditions in the field of education by allocating sufficient financial and human resources to implement the right to inclusive education. Pay special attention to ensuring that local government education authorities understand their obligations under the Convention and act in accordance with its provisions.

5. Strengthen training and increase the number of child psychiatrists, qualified educational, medical, and social workers, and special psychologists working with children with disabilities in educational institutions and in the conditions of centers providing special social services.

6. Develop and issue comments by collecting questions and reviewing cases contradicting regulatory acts, thereby increasing the competence of educational organization administration and assisting in making correct management decisions, working out knowledge of laws and instructions with specialists.

7. Take measures to address the problem of the lack of disaggregated data and research necessary for accountability and program development, hindering the development of effective strategies and measures to promote inclusive and quality education and access to services in the healthcare and social protection system (enrollment figures - information about students, including those who still reside in specialized institutions, access to the education system and its changes, retention and academic performance, provision of reasonable accommodations, evidence of barriers, the percentage of students in an inclusive educational environment receiving an official certificate or diploma, etc.) and the results achieved in this regard.

8. Strengthen monitoring and accountability of the local executive body for creating conditions and respecting the rights of families with children with disabilities.

9. Increase awareness and interpretation of existing laws and regulations.

10. Develop strategies to encourage the development of inclusive education to create a quality support system.

11. Develop quality indicators for monitoring the implementation of inclusive education.

12. Develop and approve "Methodological Recommendations for Supporting Students in Higher Education Institutions," clearly defining the roles of administration, faculty, students with disabilities, and other students with special needs in the process of inclusive face-to-face and online learning at the university.

13. Expand the list of professions and specialties recommended for vocational training and further employment of individuals with mental health disorders and multiple disabilities[footnoteRef:10]. [10:  The list of specialties for technical and vocational, post-secondary education, approved by the order of the Ministry of Education and Science of the Republic of Kazakhstan
] 


14. Review the list of beneficiaries and documents for obtaining special conditions during the Unified National Testing (UNT).

15. Continuously raise awareness among the faculty, staff, and students about students and applicants with disabilities through actions, social campaigns, conferences, meetings, and dialogue platforms.

16. Strengthen the capacity of the university administration by conducting training sessions for rectors, vice rectors, and deans of faculties to reevaluate the role that students with disabilities play in shaping student diversity and in developing the educational programs and services of the university itself.


 









