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Suggestions for disability-relevant questions to be included in the list of issues for Pre-sessional Working Group, CRC 58th Session

The International Disability Alliance (IDA) has prepared the following suggestions for the list of issues, based on references to persons with disabilities to be found in the State reports submitted to the Committee on the Rights of the Child. 

GREECE
State report
Greece signed the CRPD and its Optional Protocol but has not yet ratified them.
Selected references to children with disabilities in the state report:
24. According to Greek legislation, poor and uninsured persons are entitled to an insurance booklet for uninsured persons for free medical, pharmaceutical care and hospitalization. In terms of welfare, they are entitled to receive the benefits for parents with many children, children with disability, child protection benefits, etc., as all Greek citizens do.

38. In this context, existing Social Supportive Service Offices offer primary social care services to each child facing such problems and who is not covered by the existing welfare services. As an indication, beneficiaries fall into the following categories:

· Children with disabilities..

47. The Ministry of Health and Social Solidarity has been developing a project entitled “Health and Social Welfare Map” aimed at the collection of data regarding the organization, operation and activities, both with respect to health agencies and the welfare of children. These data are used for the drafting, assessment and support of policies and programmes which concern the most effective implementation and attendance, inter alia, of the present Convention. More specifically, in the area of welfare, besides the effort of recording the exact number of children with disabilities per age, efforts are also carried out to record and certify the bodies of social care of the private sector with non-profit character and the voluntary non-governmental organizations.
49. Finally, there are provisions regarding participation in educational institutions of NGOs dealing with children with disabilities (Law 2817/2000, art. 2.20). Thus, two representatives, one from the Pan-Hellenic Federation of Parents and Guardians of Children with Special Needs, the other from the National Confederation of Individuals with Special Needs, participate in the Pedagogical Institute’s Department of Special Education as regular members, with the right to vote. As the Pedagogical Institute is the main consultative organ of the Ministry of Education and Religious Affairs, participation of the NGOs gives them the opportunity to participate in the formulation of school policies regarding children with special needs (e.g. the adjustment of school textbooks to the needs of children with disabilities).

89. In 2004, two EU anti-discrimination directives (2000/43/EC dated 29 June 2000, and 2000/78/EC dated 27 November 2000) were incorporated in our legal order concerning, respectively, the implementation of the principle of equal treatment between persons irrespective of racial or ethnic origin, and the establishment of a general framework for equal treatment in employment and occupation. The relevant Law No. 3304/2004 aims at implementing the principle of equal treatment regardless of racial or ethnic origin, religious or other convictions, disability, age or sexual orientation in a wide variety of fields. The new law regulates relations in the public and private domain that affect (a) access to work, (b) access to vocational orientation, training, reorientation, (c) the conditions for work and employment, (d) membership in employee or employer organizations, (d) social protection, including social insurance and treatment, (e) education and (f) access to goods and services distributed to the public. The law also assigns the promotion of the principle of equal treatment to the Office of the Ombudsman, in the case of violations by public agencies, to the new Committee for Equal Treatment of the Ministry of Justice, in the case of violations by legal or natural persons beyond those under the jurisdiction of the Ombudsman, and to the Labour Inspectorate Body in the case of employment violations beyond those under the jurisdiction of the Ombudsman. Finally, the law provides for the establishment of the Committee for Equal Treatment in the Ministry of Justice and a corresponding department to examine allegations of violation and to provide logistical and scientific support to the Committee for Equal Treatment.

G.
Non-discrimination on the ground of disability (para. 34 (b))

127. The announcing by the European Union (Decision 2001/903/EK of the Council) of 2003 as the year devoted to persons with disabilities, including children, contributed, at national level, to:

The expansion of the participation of children with disabilities or their representatives in the centres of decision-making (Centres of Children’s Social Support with Special Needs, National Committee for the Employment, National Committee for the Social Protection, National Council of Social Care/ESKYF, etc.).

The promotion of policies for the children with disabilities (i.e. incorporation of Directives 2000/43/EC and 2000/78/EC to our national legislation, institution of the National Observation Station for the Child). Specifically, the competent Ministries proceeded to the transposition of the above European Community directives, which also cover the equal treatment of children with special needs prohibiting discrimination in most of the areas of the daily life in which unequal treatment may exist directly or indirectly. Moreover, the relevant legislation legally prescribes the lifting of any discriminatory treatment and defines the possibility of practice and independent support and guidance of children-victims of discrimination with the assistance of the Economic and Social Committee and the Office of the Ombudsman.

The reform of allowance policy.

Awareness-raising in the society.

161. Law 3500/2006 (Official Gazette A’ 232) “regarding domestic violence and other provisions” protects, apart from women, a wider range of persons (such as children, elderly persons, persons with disabilities, etc.), without intervening in the private life of family members or contradicting the morals, values and principles of Greek society. Simultaneously, it recognizes that domestic violence is no longer a private matter but rather a serious social problem violating personal freedom, especially that of women, who are often widely abused.

Sickness allowances for persons with disabilities
The Ministry of Health and Social Solidarity runs 12 programmes of financial (allowance) support for persons with disabilities according to the nature, category or percentage of disability.

202.
The applicable law in Greece entails adequate pension allowance protection for the minors or disabled children of its insured parties and pensioners.

204. By virtue of the provisions of article 5, paragraph 5 of Law 3232/2004, it was established the transfer of the entire amount of the pension of a deceased pensioner, or in the case of death of an insured party, of the entire amount that he would be entitled to, to the protected children with severe disabilities who do not work and do not receive their own pension from their own work. The beneficiaries are orphans from both parents, who, according to the decision of the Health Services, are more than 80 per cent disabled due to the following conditions: mental retardation or autism, or multiple severe diseases or chronic mental disorders.

205. Members of a family (consequently children as well) of parties insured by the social security agencies within the competence of the Ministry of Employment and Social Protection who suffer from paraplegia-quadriplegia or other severe diseases with a percentage of medical disability 67 per cent and above, are entitled to a specific allowance.

206. Special care for the protection of children with severe disabilities, within the framework of the constitutionally established protection of the disabled, has been taken for the mother or the father of a disabled child. More specifically, the mother or the father of a child with a disability percentage of 67 per cent is entitled to an old age pension after the completion of 7,500 insurance days or 25 insurance years, regardless of any age limit.

269. Within the framework of Improvement of Roma Children Life, social interventions have taken place, such as commitments of individuals and families to the Social Services and the General Offices of Welfare, Prefectural Self-administrations, as well as OAED (Greek Manpower Employment Organization) for finding work. Admittance of abandoned Roma children has taken place in institutions of disabled children in rehabilitation centres. Services for family programming were set up and other social actions were developed. Finally, within the framework of Measure 3.1 of the Operational Programme “Health-Welfare” of the Third Community Support Framework (2000–2006), social scientists in the 93 operating centres of the social service network were engaged by the municipalities for rendering supportive services of socio-economic integration to individuals threatened or suffering from phenomena, such as poverty and social exclusion, Roma children included.

C.
Children with disabilities (para. 59)

281. During the two-year period (2002–2004) and with the help of EU funds, several programmes were implemented for the children with special educational needs.
282. Census of students with special educational needs. A census was carried out by the Pedagogical Institute of the children with special needs and the structures supporting them. According to this census, there were 15,850 students with special educational needs in various types of educational structures of kindergarten, elementary and secondary school in Greece. With regard to the diagnostic profile of these students (see table 22), the overwhelming majority were children with learning difficulties (56.15 per cent), followed by children with mental retardation (14.89 per cent) and by children with “neurological and other difficulties” (including mobility problems) (7.41 per cent) and children with “composite cognitive, emotional and social problems” (7.16 per cent).

283. Children with special educational needs with a mother language other than Greek. Among the children with special educational needs, 1,189 are children with a mother language other than Greek (see table 23). The study does not specify if this language is a language spoken by the Muslim minority, a Roma language or the language of migrant students in Greek schools. Among these children with a language other than Greek, the overwhelming majority (81.24 per cent) is children with “learning difficulties”. In the general population of students with special educational needs (see table 22), this proportion is 56.15 per cent. Possibly, language difficulties become learning difficulties and may exaggerate the proportion of these children in the “learning difficulties” which means there is a need for more effective diagnostic tools to separate the students in the two categories.
284. With regard to the sex and age distribution (see table 24), the large majority of students with special needs are boys (62.12 per cent) and the overwhelming majority (70.85 per cent) are between 6 and 12 years old – which means most of them are in elementary schools. The number of boys exceeds the number of girls in all the diagnostic categories (see table 25), especially for autism where the excess of males has been scientifically documented.
285. With respect to the geographic distribution, 53.68 per cent of the students with disabilities are concentrated in the regions encompassing the two most populous cities of Greece (Athens and Thessaloniki) (see table 26); the distribution of children with special educational needs seems to follow the distribution of the general population in these areas, with some small deviations.
286. Development of new curriculum programmes. Curriculum programmes were developed by the Pedagogical Institute for all the diagnostic categories. These programmes stress the importance of learning daily living skills, especially by children with mental retardation, and will constitute the basis for the production of new materials for students and teachers.
287. Adjustment of general curriculum and materials to the children with special educational needs. The Department of Special Education of the Pedagogical Institute decided (Act 2/2004) to approve the promotion of all the general education textbooks for elementary and secondary education to the Organization for Publication of School Textbooks for the adjustment and conversion of these books to Braille. These proposals presuppose extra expenditures and a corresponding budgetary provision.
288. Publications of CD-ROM and Poster for the EURO. With funding from the European Union and the Ministry of National Economy, the Pedagogical Institute produced a poster and a CD-ROM (“From the Drachma to the Euro”) for children with special educational needs by adapting materials produced for the higher grades of elementary school. The CD contained both audio materials for persons with deficient vision and video clips with a person translating in the sign language for deaf persons. These materials were produced and distributed to special schools of deaf, hard of hearing and persons with deficient vision, as well as to the School Counsellors for Special Education, during the period September 2001–May 2002.

289.
Parallel support. During the period September 2004–February 2005, the Directorate of Special Education of the Ministry of Education and Religious Affairs designated 90 children from Primary (77) and Secondary Education (13) for parallel support in school and 190 for parallel support in the home. The children targeted for parallel support in schools included children with mental retardation; problems of vision, hearing and speech; neurological and motor problems; cognitive, emotional and social difficulties; autism; Turner, Down, Williams, Asperger and Kabuki syndrome; and children with multiple handicaps. The modal category were children with autism (N=20). There was no breakdown with respect to the diagnostic categories receiving parallel support in their homes or with regard to the nature of the personnel who participated in parallel support either at the school or at home. Generally, parallel support is offered to children with special needs on a one-to-one student/teacher basis.
290.
Programmes organized by the Special Education School Units (SESU). During the school year 2002/03, the SESU (253 of 1,192) organized 269 programmes (see table 27), 124 of which were national, 43 European and 102 local, with regard to funding. About one half of these (120 of 269) were organized in the two most populous regions (Attica and Central Macedonia). Most of these programmes focused on health education, environmental education, learning difficulties and Olympics education.

291.
Services rendered at the Special Education School Units. At both levels of education, the most frequent types of services included “social” and “psychological support”, while less frequent were occupational therapy, physical therapy, rehabilitation and vocational training (see table 28). Nonetheless, the percentage of schools offering these social services is relatively low, while the overwhelming majority (69.38 per cent) offered no such services.
292.
Consultation of children. As in schools of general secondary education, students in special education school units (special schools and integrated sections) have the right to organize class and school councils. Nonetheless, no information is available regarding the actual organization of these student communities in the 71 special school units on the secondary level (see table 34). Communication with teachers in a special Junior High School indicated that student councils do exist in these special schools; however, like the councils in general education schools, they are occupied only with the organization of excursions. Children with special educational needs, as already mentioned, are indirectly consulted through the participation of representatives of the National Confederation of Persons with Special Needs and the Pan-Hellenic Federation of Associations of Parents and Guardians of Children with Special Needs in the Department of Special Education of the Pedagogical Institute of the Ministry of Education and Religious Affairs (L. 2817/2000). The two representatives participate consistently in the department meetings since the establishment of the department.

293.
Moreover, there are actions aiming at protecting and promoting the rights of children with disabilities, such as:

a)
Eleven programmes of economic support for children with disabilities, i.e. a programme relating to cerebral palsy which is applied to children from 0–18 years old, depending on the category, nature of disability, insurance regime, etc.

b)
Structures of open and closed care in the uniform decentralized national system of social care from services which are integrated in the Regional Health and Social Welfare System as decentralized and independent units. 

c)
Centres of Day Recreation and Social Integration of Children run by welfare bodies of private law (i.e. associations of parents and charity unions).

d)
Within the framework of the Second Community Support Framework, a national network of 24 Centres of Social Support and Training of People with Disabilities (KEKYKAMEA), including the children with disabilities, was set up and is running in the competent prefectures of the country.

e)
Within the framework of the Third Community Support Framework, 16 support centres of people with disabilities were planned, including the children with disabilities, in the areas where there were not any KEKYKAMEA. We have already begun the procedures for the construction of nine support centres. The same community support framework provides for the operation of new structures for children with disabilities/nurseries of integrated care (departments for children with disabilities and centres for creative recreation for children and young people with disabilities) with municipalities and municipal enterprises constituting the operation agencies.

f)
The Ministry of Health and Social Solidarity has already begun and is gradually proceeding with the modernization of the welfare services already provided to children with disabilities, through the reform of the administrative and operation organizations of the supervised bodies and through the creation of new technical structures aiming at ameliorating their living conditions.

D.
Data collection on children with disabilities (para. 59 (b))

294.
Decennial census data that record the individuals with special needs are not available. Plans to include such relevant questions in the 2001 Census were abandoned following reactions based on the sensitivity of the personal data. Whatever relevant data are available in the National Statistical Service of Greece website (www.statistics.gr) — the number of “special school units” and of the personnel teaching in these separate special schools — originates from the periodic censuses of schools done by the Ministry of Education and Religious Affairs. During the school year 2000/2001, there were 252 such schools recorded, 1,574 teachers (56.8 per cent of which were women) and 7,135 students (of which 40 per cent were girls). However, there were gaps in these data, since they did not include data pertaining to the sections of special students integrated in general education. To compensate for these gaps and taking advantage of the available EU funds (Third Community Support Framework Programme, 2002–2004), the Department of Special Education of the Pedagogical Institute of the Ministry of Education and Religious Affairs commissioned the conducting of a census of all the “Special Education School Units” (the separate schools at all levels as well as the integrated sections of special education students at all levels of primary and secondary education). The census was conducted during the period of summer 2003–winter 2004 and recorded data on the student population, the structures of special education, the teaching-working force in these school units, the organizations and agencies working in the area of special education, and the relevant legislation. According to census organizers, the response rate of 1,192 special education school units represented a 90 per cent response rate. The results of the census have been published on the website of the Pedagogical Institute. 

295.
Unfortunately the Ministry of Health and Social Solidarity notes that there are no collective data concerning the total number of children with disabilities in our country, nevertheless according to data kept at the Ministry’s record for the year 2007 all social care units treat about 143 children with disabilities.
E.
Information campaigns concerning children with disabilities (para. 59 (c))

296.
The most effective kind of information campaign that will contribute in the long run to combating discrimination against children with disabilities is the non-stereotypic imaging of individuals with special needs in the curriculum programmes and school textbooks. The textbooks that are produced by the Pedagogical Institute and the Ministry of Education demonstrate this sensitivity towards children with special needs at all levels of education.
297.
Effective information campaigns are also carried out through the Centres and Offices for Counselling and Educational-Vocational Orientation. At the end of 2004, 70 regional centres and 200 offices at local schools were operating throughout the country. During the period 1999–2001, the Office of Educational and Vocational Orientation for the Handicapped and Socially Excluded Individuals of the Pedagogical Institute (established in 1999) produced several auxiliary materials for the teachers of educational/vocational orientation in primary and secondary schools (e.g. “the vocational preparation of individuals with special needs”), as well as an “Employer’s Guide for Individuals with Special Needs” intended to apprise the employers about the benefits of hiring persons with special needs. In addition, the regional centres and offices come into contact with parents, employers, local governments, etc. and in the process contribute to the integration of students with special needs in the labour market.
298.
There are also extra-curricular activities and projects (e.g. health education, environmental education, career education, cultural education, etc.) that are organized at the initiatives of teachers and students. The career education programmes make specific reference to such topics as “work and individuals with special needs”. Also, a number of schools have organized programmes on “racism and individuals with special needs” within the context of cultural education programmes. However, these are voluntary programmes and there is no systematic study to determine quantitative dimensions and whether or not they are effective in modifying stereotypes and treatment of persons with special needs.
299.
Finally, it needs to be mentioned that the organization of the “Special Olympics” in Athens during 2004, constituted the best propaganda (in a good sense) for recognizing the talents of individuals with special needs and in raising awareness with regard to the infrastructural gaps in the mobility of persons with special needs. 

F.
Educational support to children with disabilities (para. 59 (e))

301.
Of interest are the professional qualifications of two categories of personnel. The first category includes the teachers who do the teaching in the 1,192 special education school units, both in special schools and in the integrated sections of the general education system. The second includes the professional qualifications of the staff serving in the 58 Diagnosis, Evaluation and Support Centres (DESC); these are new support structures that came into existence in 2000 (Law 2817/2000 for the Education of Children with Special Education Needs) but whose staffing started during the last two years and is still in progress. The 58 DESCs are located in the capital seats of the 54 prefectures, while more than one of them is established in the two most populous centres (Prefectures of Athens and Thessaloniki). It should be noted that the DESCs’ staff include specialists (e.g. psychologists, psychiatrists, social workers and therapists, etc.) as well as teachers who are required by law to have degrees and experience in special education.
302.
Tenure status of teachers. The statistical data pertaining to the teaching personnel serving in the Special Education School Units during the 2002/03 school year indicates that the overwhelming majority (81.60 per cent) of the teachers are permanent (either with organic posts and secondment), while the rest occupy non-permanent and contractual posts (see table 29). With regard to the sex distribution, the large majority (57.74 per cent) are women, which is the converse of the distribution of students with disabilities. 

303.
Post-graduate studies by teachers. Among the 2,842 teachers, 1,934 (68.05 per cent) have some sort of education, either in general or special education, beyond their basic training. Most of these (1,146 or 59.25 per cent) have post-graduate work in special education (see table 30), while the rest (41.75 per cent) have done post-graduate work in general education. Generally, higher proportions of women teachers have done post-graduate work in special education than men while there is a better balance between the sexes regarding post-graduate work in general education (see tables 30 and 31).
304.
Geographic distribution of teachers with graduate studies. The analysis indicates a concentration of the teachers with post-graduate studies in the regions of Attica (37.23 per cent), Central Macedonia (19.96 per cent), Crete (7.91 per cent) and Thessaly (6.26 per cent) (see table 32). However, the distribution of teachers with more qualifications generally corresponds with the distribution of the student population with disabilities, with the exception of Thessaly where there is an overrepresentation and West Macedonia and Central Greece where there is an underrepresentation of qualified teachers.
305.
Staffing of the Diagnostic, Evaluation, Support Centres. Table 33 shows the progress made in staffing of the Diagnosis, Evaluation and Support Centres for special education. Posts that are characterized by a high percentage of staffing are the psychologists, followed by the social workers and physical therapists. Intermediate percentages characterize the posts for speech therapists, the specialists for the blind and the deaf, and the elementary school teachers. On the other hand there has been a low rate of staffing for the posts of the child psychiatrists, the kindergarten and secondary school teachers. The staffing of the DESCs is expected to alleviate the cumulated problems surrounding the long queue lines for diagnosis and evaluation reported to the Office of the Ombudsman.
G.
Children with disabilities in the education system (para. 59 (g))

306.
The overwhelming majority (95 per cent) of the 1,192 Special Education School Units operating during the 2003/04 school year can be classified in primary education, while only 6.8 per cent are in secondary education (general and technical) and 1.7 per cent were unclassifiable, according to the Pedagogical Institute census of SESU units and students with disabilities. Moreover, the overwhelming percentage (74.66 per cent) of the Special Education School Units involve school units integrated in the general education system (see table 34). The rest (24.34 per cent) involve separate and independent special schools on various levels of general and technical education. No statistical information is available with regard to the number and the distribution of students with disabilities in the integrated sections of general education and in separate special schools. Thus, in terms of the integration/segregation issue, the majority of the children with disabilities learn in an integrated environment; however, with regard to the quality of integration and infrastructure, there is still room for improvement.
H.
Access of children with disabilities to public buildings (para. 59 (h))

307.
Within the framework of promoting access of children with disabilities:

a)
The Ministry of Health and Social Solidarity has drawn up and has been implementing during the last 10 years, a regulation for removing obstacles in the buildings of health and social welfare institutions in order to facilitate their use by children with disabilities and individuals of reduced mobility. All the new structures built or in the process of being built, under the control of the Ministry of Health, fully comply with the rules regarding access of children and, by and large, of persons with special needs. 

b)
It also participates in special inter-ministerial committees of the Ministry of Interior for the purpose of coordinating and monitoring similar actions.

c)
Within the framework of the Second Community Support Framework and the operational programme “Combating discriminations in the Labour Market”, it implemented a programme entitled “Ergonomic Arrangements in areas which accommodate Public and Private Services, through which, 13 Prefectures, as well as five Local Authority Bodies were financed with an amount of €1,600,000 for the implementation of interventions in buildings falling within their competence. 

d)
Within the same framework, a guide was issued in a printed and electronic form (through the General Office of Health Education and Information of the Ministry of Health) along with the necessary specifications which a public building must fulfil so as to be accessible and friendly for children and all citizens. Its contents constituted the theme of two events staged in Athens and Thessaloniki and were loaded in the relevant website of the Ministry.
I.
Training in daily living skills for children with cognitive disabilities (para. 59 (i))

308.
Both the curriculum programmes and the school books demonstrate a special awareness about children with disabilities. Moreover, in the context of various training programmes and educational meetings the sensitivity and attention of teachers to this issue is emphasized. The Department of Special Education of the Pedagogical Institute has developed curriculum programmes for the following categories of children with special educational needs:

Students with hearing problems in elementary school

Students with hearing problems in secondary school

Students with motor/mobility problems

Students with composite problems of blindness and hearing

Students with moderate and light mental retardation

Students with heavy mental retardation

Students in primary and secondary technical education schools

309.
All the above programmes, but especially those for children with mental retardation, have as an educational goal the development and reinforcement of daily living skills of children with special educational needs. The next step in the planning of the Pedagogical Institute is the production of materials for the students and the teachers in accordance with the new curriculum programmes. It is underlined that the development of the curriculum for the children with special educational needs is an innovation, for in the past the teaching and cultivation of these skills were based on general guidelines. These new programmes will soon be downloaded — those in Greek — on the webpage of the Pedagogical Institute (www.pi-schools.gr/special_education/index.php). Without doubt the implementation of these new programmes presupposes improvements in the supportive infrastructure (e.g. buildings, services, in-service training, etc.)

355. In addition, between 1999 and 2001, the Pedagogical Institute established an Office of Educational and Vocational Orientation for Persons with Disabilities and Socially Excluded Individuals and produced several vocational orientation materials and teaching aids pertaining to students who are at risk of social exclusion (e.g. the children with disabilities, children of migrants, children of repatriated Greeks, former addicts, persons formerly released from prison, Roma children and children of the Muslim minority). Since the middle of the 1990s, the Pedagogical Institute has also been operating the “Observatory for Transition to Education and to the Labour Market for Students of Secondary Education”, which aims, inter alia, to research (collect and process data) students’ dropout, and also to identify its basic causes in the schools of secondary education, where it mostly occurs. These researches continue to be carried out by the Pedagogical Institute at regular intervals, so as to ensure that the State initiatives for the prevention and tackling of this phenomenon are based on accurate and updated data.

462.
By the addition of a new case f. in paragraph 2, of article 342, of the Penal Code, it becomes an “aggravating circumstance” in the violation of exploiting minors in lechery when the person takes advantage of the minor’s mental or physical disability.

Suggestions for list of issues

· What steps are being taken to promote the positive image of children and adults with disabilities amongst government personnel, the public and families?  What campaigns are being designed and led together with organizations of persons with disabilities to raise awareness about persons with disabilities as equal citizens and contributors to society?

· Is it a requirement by the Ministry of Education that all children, attending either mainstream or special schools, have an individual education plan setting out the student’s individual learning programme and the cycle of assessment, planning, provision and evaluation surrounding a student’s learning?
· What kind of qualifications and diploma are awarded to children with disabilities who complete schooling in a special school ? Does this allow them to continue on to higher education or vocational training?  Please provide information on the proportion of students with disabilities who go on to higher education or vocational training.
· What measures are being taken to ensure the effective collection of data and statistics, which is respectful of persons’ privacy, regarding children with disabilities disaggregated by sex, age, and type of disability, including information on the number and distribution of children with disabilities attending mainstream schools and special schools?
· Are there laws that authorise institutionalisation of children or placement in locked facilities, for reasons based on mental health or other disability of the child, against the will of the child or against the will of his/her parents?  If so, what is being done to abolish such laws and end such institutionalisation?
· How does the Government ensure that children with disabilities have the opportunity to express their views and for their views to be given due weight in accordance with the child’s age and maturity, on an equal basis with other children, and are provided with age- and disability-appropriate support to exercise these rights?  How is the consultation process being reformed to go beyond the “indirect” consultation of children with disabilities through the National Confederation of Persons with Special Needs or the Pan-Hellenic Federation of Associations of Parents and Guardians of Children with Special Needs? (see paras 49, 292 of State report)
· How is information about seeking help and making complaints against perpetrators made available to children with disabilities regarding violence, abuse or exploitation ?
· Is public information and programmes targeted at children made available in accessible formats for children with disabilities? 
· How are children with disabilities educated about sexual and reproductive health and how can they have access to services and assistance with respect to their right to sexual and reproductive health in accordance with their age and maturity?
· What steps are being taken to ratify the CRPD and its Optional Protocol?
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